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INTRODUCTION

This report is written from the personal and academic perspeofikegherine
Brown and Asia Luke, as part of our Enhanced Practicum for the University of British
ColumbiaOs Teacher Education Program. The intention of this report is to summarize t
experience of volunteering as Teachers in the SOS ChildrenOs Vilkigamgano,
Swaziland. This report is partially a reflection of the knowledge we have gained from
our Teacher Education Program, as well as how we have put these skills into practice
outside of a formal classroom setting. The SOS ChildrenOs Villagesingghb is truly
amazing. Not only are the physical grounds kept immaculate, but also the sense of fan
along with the love, care and support within the Village can be felt from the moment you
enter the front gates. It is our hope that in addition éevétg how much we have gained
from this experience, we will also be able to provide positive and constructive feedback
from an educational lens for the Village as a whole.

PRACTICUM INITIATIVES

Our Enhanced Practicum at the SOS ChildrenQOs Viliagklangano, Swaziland,
has been one of the most educational and insightful experiences. Although we came a
Teachers, we feel this experience has been more of a learning opportunity for us to
enhance our future teaching practices.

After our initial weloming and orientation with the village directors, we were
given loose guidelines as to the expectations for us during our stay. The directors
mentioned the Distance Intervention Program, assessing any gaps within the educatior
the children in the villge, as well as inviting us to spend time in the Kindergarten if we
wished. Still, there was no set requirements arranged for us, nor were we assigned a
supervisor to report to.

Initially we felt somewhat lost as to the structure of our daily teachingesut
However, we quickly embraced the uncertainty of the situation and realized that with
such flexibility we had the privilege of creating a number of our own projects to complet
during our time here. We created our own daily schedule that includiegtanitiatives
as well as the tasks laid out by the director.

The first few days were spent brainstorming ideas about how to address any gaj
that we could recognize and possibly improve from an educational standpoint. This led
us to begin compilingata from each household regarding the individual needs of every
student; specifically academic strengths and weaknesses. The data was collected and
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sorted electronically according to age, grade, subject strengths and weaknesses. We \
immediately abléo begin analyzing academic trends within the village. It was clear that
Math and English were an overall weakness for students, with Math being more of a
challenge than English. (See attachment)

From this data emerged a number of project ideas. Howdwe to time
constraints we realized that we had to scale down certain ideas and really think about
which projects would be realistic for the month of our stay and benefit the village the
most. Below is a list of projects we participated in and develdpedg our Enhanced
Practicum.

Math Strengthening Project: Math Toolbox

After visiting each house and assessing the studentsO strengths and weaknesse
we found that the area in most need of improvement was mathematics. We began to
brainstorm possiblaleas of how to address the gaps in math skills and were able to
develop a OMath ToolboxO. Our main idea was to create a practical toolbox filled with
variety of math tools and resources that will help strengthen math skills from grades 1t
Form 5 (egivalent of grade 1 to 12).

Keeping in mind our limited resources, we decided to take an environmental
approach when making the toolbox. We initially started off with a single cereal box fror
our own house and from this created the first Multiplicationldand set of Addition
Flash Cards. We then took it upon ourselves to collect recycled materials such as cere
boxes and other cardboard containers from all of the houses in the village.

Accompanying the Math Toolbox is a list of written instructifmrsa number of
math activities that are both engaging and educational. Our vision for the Toolbox is the
it is used as a learning resource that will be shared equally among the children and hot
in the village.

Math Toolbox:

o0 240 Addition Flash Cards

0 14 (10 x 10) Multiplication Tables

o 10 (6 x 6) Multiplication Tables

o 3 Square and Cube Tables
o 1 Unit Conversion Table
0
0
0

1 Fraction Table
3 Decks of Regular Playing Cards
List of Math Activities

(12 colored pencils, 1 pair of scissors, 1 ruler, 2 biaakkers, a dozen cardboard boxes)
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Math Strengthening Project: Math Hall

We came up with the idea of creating a Math Hapirtavide a space where
children from different houses coutmbllaborate with one another and focus orir timaith
studies. We wantkto design a learning space where children could practice math skills
in a fun environment using games and math tools to support their studies at school. W
chose to incorporate the Math Hall into our weekly home tutoring schedule to introduce
the Math Dolbox and Math Activities, as well as to provide the children with some
variety throughout the week during their regular study time.

Math Strengthening Project: Math Activities
(These actitiesaccompany the Math Toolbox, and wetayed during M#éh Hall study
sessionp

Large Group Activities/Games
Multiplication Competitions:

This activity is carried out with large groups of students (15 or more).
Teams of 4 to 6 people are arranged and each given a multiplication table which
are provided inite Math Toolbox. The instructor then calls out 6 multiplication
equations for all groups to work on. The first group to complete all of the
multiplication questions correctly receives 5 points, the second group receives 3
points, the third group receivegbint, and the last group receives 0 points
(points can be altered according to what the instructor feels is necessary/fair).
After five rounds the instructor announces the team with the leading score and
then everyone is challenged to a final round. &loan be a fun prize for the
winning team (small sweets) to make the game a little more competitive and fun
to play! Children in the village from grade 5 to Form 3 have really enjoyed
playing this game during the Math Hall meetings. We believe that gnakath
fun by playing these kinds of games definitely helps to strengthen studentsO
multiplication and computational skills. This game also promotes teamwork in a
safe, fun and positive learning environment!

Number CircleOBUZZO

This game is playedith large groups of up to 20 people. It reinforces an
understanding of multiples of numbers and helps children to speed up their
computational math skills. SET UP: Make a circle of chairs for everyone to sit in
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Pass out all of the multiplication tables the Math Toolbox) and review the
multiples of 7 (or any number such as 6, 8, or 9). Be sure that everyone in the
group knows what the multiples of 7 are! You can see them on the multiplication
tables. GOAL: Starting from the number 1, people clap apdheanumber out

loud to the person sitting beside them. The next person will clap and say 020, a
so on with 030, 040, 050,060. When the number 7 comes along, the person
say Obuzz!O and clap in the opposite direction to start the numbers goihgrthe o
way around the circle. The numbers continue with O8, 9, 10, 11, 12, 13, buzz!O
The players must not say a multiple of 7 _.

and they must not say any number that
a7init (such as 17). Example with 7: (
2,3,4,5, 6,buzz, 8,9, 10, 11, 12, 13,
buzz, 15, 16, buzz. Etc). The kids
LOVED this game! It is made more fun
when we play elimination rounds. If the
player accidentally says a multiple of 7 ol
doesnOt clap in the right direction, then
they are out of the circle!

Math Games with Cards
Addition Math Card Game:

This game helps children to practice and strengthen addition skills. It can
be played with up to 8 people. SET UP: From a regular deck of cards 5 cards ar
dealt to each player, then 5 cards are dealt into the middle of the tablepfa
Ace=1, Jack=11, Queen=12, King=13. GOAL: Each player must try to get the
sum of the cards in their hand to match the sum of the cards face up on the tabl¢
Cards are picked up and discarded in a clockwise rotation.

Multiplication Speed Card Game

This game helps children practice and strengthens their multiplication
skills, and is appropriate for children from grade 5 and up. It is played with two
people only. SET UP: Remove all Jacks, Queens and Kings from the deck. Spli
the cards in half tonake two equal piles with all cards face down. Each player
flips the top card over at the same time and places therbgiside. GOAL: The
player who can calculate the product (multiply) both cards together with the
correct answer first keeps the cardontinue until all the cards are finished and
then count the number of cards each player has to see who was able to get the
most cards.

Low ball:

This card game is appropriate for children from grades 1 and up and can
be played with 4 people. It halghildren practice identifying numbers that are
greater than and less than. SET UP: Deal 7 cards to each player. GOAL.: to get
the lowest number of points in your hand. Cards are picked up and put down in
clockwise rotation. The players must try to dotvn higher cards (King, Queen,
Jack, 10, 9, 8E) and keep the lower cards (Ace, 2, 3, 4, 5...). The person who ha
the lowest score in their hand at the end wins!
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Outdoor Math Games

Hopscotch:
This is a fun game for younger children in grades 1 tbhklps

strengthen addition skills and is played with up to four people. SET UP: A
regular hopscotch pattern in drawn with chalk on a sidewalk. The numbers 1
through 12 are written in each hopscotch square. GOAL: One child rolls two dice
and adds the nupers together. Then the child hops to the number on the
hopscotch that is the correct sum of the dice. Each player takes turns doing this.
This hopscotch can also be done with a beanbag or-kacki The first child
throws the hacksack and tries to lahon a number written in the hopscotch. The
second child throws the haesack to land on another number. Both children
work together to add the numbers together.

Multiplication Hackisack:

This game can be played with older grades and works bes2 Wit
people. It helps improve multiplication skills. SET UP: Dralargehopscotch on
the sidewalk with chalk. Write the numbers 2, 3, 4, 5, 6, 7, 8, 9 and 10 into the
squares. Use a separate piece of paper to keep score with the playerOs names in
columns. GOAL: To multiply the number of times the hag&ck was kicked
with the number it lands on in the hopscotch. The first player tries to keep the
hackisack up by kicking it with their feetvhen the hacksack finally falls to the
ground, the playemust multiply the number of times they kicked it with the
number that the haclsack landed on. If the player gets the answer correct, then
they can write a tally mark on the piece of paper under their name. Other players
can steal the haclsiack by shoung out the answer first and then they receive the
tally mark under their name. The person with the most tally marks at the end of
the game (lasts about 10 minutes) is the winner.

Sidewalk math chalk:

This is a fun outdoor activity to do
with children who enjoy moving around
and being outside. It helps to improve all
math computational skills and can be
played individually, in pairs, or in small
groups. SET UP: Use the childrenOs ma
textbooks as a guide. Write down
equations, pictograms, place vakigacus = ,
drawings, empty multiplication tables, etg# i
GOAL: This is just a different way of :
displaying homework that appeals to
children more than sitting at a desk. The use of colorful chalk also adds fun to
practicing math! This method also allows yowsé® how the children are showing
their work and what kinds of strategies they are using to solve math problems.
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Distance Intervention Program

The Distance Intervention Program (DIP) is a series of modular units and exams
in Science, Mathematics anadlish, which are used as preparation for the final entrance
examination needed for qualification into the SB@&mann Gmeiner International
College in Tema, Ghana. The senior high school was founded in 1990 and exists to
prepare students with high academerformance from SOS ChildrenOs Villages around
Africa for tertiary education. The College is very selective and students must exhibit
strong academic credentials from their previous schools, perform well on the entrance
exam and successfully complete interview.

On the second week we were given the names of the students that were eligible
for the DIP, as well as a copy of the module exams. We administered and marked 6
baseline tests for Mathematics for those students who were beginning the RHPwd&h
quickly began to create lesson plans based on the information needed for the exams. We
taught both 8A and 9A modules for Mathematics, as well as administered and marked 8
module exams. Incorporating time to teach module units along with our htoriegu
schedule and Math Hall was initially a bit of a challenge. However, we successfully
budgeted our limited time and were able to facilitate both lessons and exams in a short
two-week period.

The academic curriculum of both the 8A and 9A DIP watyfdifferent
compared to the Canadian curriculum we were accustomed to. The required learning
material spanned from Grade 6 to Grade 10 Mathematics. Together as a Primary teacher
and a Middle Years teacher we were able to create lesson plans tcheowétd range of
material in the short twaveek time frame.

Home Tutoring
(See attachment)

Within the first week of our stay we had collaborated with the mothers of the
family houses to create a nightly home tutoring schedule. The home tutoring echedul
enabled us to see 11 houses twice a week fonidbite sessions, for the foureek
duration of our stay (Juné’®June 2%). During these sessions we taught and
encouraged students to begin practicing some of the study strategies we developed (listed
under Study Strategies for Successful Learning.) The following week we were able to
notice improved study structure and study habits as children were already beginning to
arrange themselves in subject and grade level groups. We continued to encourage
students to use one another as resources during their studies, to strengthen their collective
knowledge and collaborative group work skills.
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Kindergarten

Each morning at 7:30am we went to the kindergarten kitchen and assisted the
cooks in preparing mealsrfthe one hundred kindergarten students. Then at 8:30 we
would join the teachers and children for the start of class. This particular kindergarten
housed four classes with 25 children per class, agegears old. We rotated on a
weekly basis to the fawclasses during our stay.

Throughout the 4 weeks we worked alongside all of the teachers and were able to
observe a variety of different teaching styles. We also had the opportunity to collaborate
and impart our own teaching styles and ideas, whicle wery positively received!

Other days we would take a leadership role in the classroom and deliver fairly impromptu
mini lessons and activities. Once again, we combined our diverse teaching skill sets as a
Primary teacher and Middle Years teacher anaale to successfully facilitate

educational and engaging lessons. These lessons and activities were a pleasure to teach
as the physical layout of the kindergarten classrooms provided space for both learning
and play.

English Language Learning Support

Along with nightly tutoring in the Family Homes in the village, there were also a
number of additional individual English tutoring sessions for those children with weaker
English skills. We would read ofmrone, work with spelling, pronunciation,
vocahulary, as well as review and assist with any English homework.

Disability Adaptation Support

Within the village there are a few children with hearing and visual challenges.
This was a great experience to be able to creatively address the need$ref ehithout
using any special resources that we would normally have available in Canada. We
adjusted math games, drew pictures, used a combination of gestures and images to
successfully teach a particular concept, as well as hopefully were able to shmrsno
brothers and sisters tools that they could use with those in need of adaptations.

SOS School — Mbabane, Swaziland

We were also privileged enough to visit our teammates at the SOS ChildrenOs
Village in Mbabane, Swaziland during our stay. Wergmur time observing a grade 1
and grade 2 classroom in the SB8rmann Gmeiner Primary School. We were able to
observe a 58tudent classroom and see the management strategies and teaching styles
that accompanied it.
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EDUCATIONAL SUPPORT ANALYSIS

Throughout our time tutoring in the houses as well as out@dgy life in the
village, we took note of certain environmental aspects during study time that if addressed
could possibly improve the quality of study for the children. This is our analygig
village from an educational lens as well as a list of areas in need of support.

Sound/Noise

There were a number of instances when loud music would be playing or the TV
would be on when we would walk in for study time. We recognize that ceh#dinen
do study better and can maintain focus when there is background noise. However, the
majority of students need a quiet workspace to study effectively and efficiently, so
ensuring a quite study space for children is crucial.

Supplies

Educatioml supplies such as pencils, pens, erasers, and paper are essential to
furthering any level of education. Pencils must be of adequate size in order to practice
and improve proper printing. We understand that material goods such as these may be
costly tothe village, but as a whole it is one of the most important to support children
within this education system. There were often children sharing pencils, or in the
younger grades attempting to practice their printing technique with a pencil less than
3cmslong. A lot of the childrenOs schoolwork involved recopying workbook lessons, and
therefore adequate supplies are vital to their academic success.

Lighting

Adequate lighting is another necessity for a proper studying environment. There
needs to be fulight within the study space and a working light above the table. There
were a number of houses that had little or no light above the main table where the
children would study.

Environment

The current study structure of the children in the village iig sinilar to what it
would be like in any other family home. However, because the children live in the SOS
ChildrenOs Village and have over 100 brothers and sisters they can use as resources,
studying at home with family members may not always be astiefieor efficient as
studying with classmates. We believe that the children would benefit by studying with
samesubject peers. (See Study Strategies for Successful Learning: Study Houses.)

Helping

Families who collaborate and support one another whba@work improve good
study habits and strengthen academic skills. We understand and support that mothers and
siblings assist one another. However, when providing educational support, that does not
simply mean giving the other person the answer. ltccbalhelpful to remind mothers
and other siblings, that when they are helping one another with homework, they must
allow the time for the other to develop the answer (either right or wrong) for themselves
first. It is detrimental to the student if the wes is given to them in haste, even if their
initial answer may be wrong.
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English Proficiency

Although there are two official languages in Swaziland, the school materials are
written entirely in English, except for SiSwati. We encountered a numberarfechi
who had significant struggles with English in both reading, writing, listening and
speaking. The childOs struggle with homework in many cases was related to their lack of
English proficiency. (See Study Strategies for Successful Learning: Daitjrigea
Routines.)

Math Proficiency

We have addressed Math skills a number of times throughout this report. Within
the village there is a large portion of time spent on math homework that is very
inefficient. This is directly due to underdeveloped and dlasic math computational
skills. Quicker addition, subtraction, multiplication, division skills etc. would result in
faster, more accurate and more efficient math and study time.

Overall we were very impressed with the emphasis that both the chiltiten a
mothers placed on education and study time. A number of family houses displayed
excellent aspects of proper study habits and a proper study space from the beginning. We
hope that these areas in need of support are taken into consideration as aelay to h
strengthen the overall learning environment and conditions for the children.

STUDY STRATEGIES FOR SUCCESSFUL LEARNING

After our analysis and observation of the children in the village during their study
time, we have compiled a number of studptgtgies that will hopefully make study time
more effective and efficient for the children. These strategies are a combination of the
skills we have gained from our courses at UBC, our Extended Practicum, as well as those
we have created that are indivitlyauited to the specific needs of the children in this
village.

The children in this village have a wealth of knowledge and each child has the
potential to be a resource for another. We would like to encourage more collaborative
learning and study habiso there is an outlet through which the villagesO collective
knowledge can be shared. These study strategies can be implemented together with the
already established study skills during the childrenOs study time to enrich their learning
experience.

Brain breaks

Students spend a great deal of time sitting and learning during the day and this can
be fatiguing especially since children are naturally inclined to move when they learn!
Brain breaks are fun physical activities that can be implemente®aft€y minutes of
seated work. They help to recharge and refocus children and keep their bodies and minds
happy and balanced. Some brain break ideas include songs, rhyming games, movement
activities and action songs. There must be enthusiasm and joypetierming brain
breaks! We played SimeBays and various dancing and rhyming songs with the children
to introduce them to brain breaks.
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Daily Reading Routine

It is important that children are exposed to both English and SiSwati written
language. Whethéris listening to someone read or practicing reading themselves, daily
routines that include set times for reading help children develop stronger reading and
writing skills. Reading can take place for a shorRD5minute period after dinner as a
colledive group or an individual activity. Reading resources such as a variety of picture
books, magazines, articles, poetry, and childrenOs books/novels could be a possible future
investment to have for all families in the village. Older children in thagall(perhaps
individuals in the youth houses) could take on a leadership role and volunteer to read to
groups of younger children some evenings at a set time and place.

Graphic Organizers
(See attachments)

These are incredibly helpful visual tools fdnildren who need to organize
information into specific categories. They are useful for all subjects, especially math,
science and English. The easiest way to explain them is to show what they leok like
attached at the end of this document are exampl@saraphic organizers that can be
photocopied and distributed in the homes for the children to begin using.

Inside-Outside Study Circles

This is a great way to share ideas and observe how others might solve math
problems or talk about something thegve learned in social studies or English. Students
organize themselves into two groups: an QinsideO circle and an OoutsideO circle. The
outside circle group will form a large circle around the inside circle group. The inside
circle group will try solving the problem or begin discussion about the topic. The outside
circle group will simply observe how the inside circle group deals with the issue. Then
they will switch roles and the inside circle group will observe the outside circle group.
The inside ad outside circle groups can also work togetirethis formation, those in
the inside circle group will face outward towards a member in the outside circle group.
Each person will have an opportunity to share with one another for two minutes and then
rotate clockwise to be paired with a different person from the outside circle group. This
strategy has been used with children as young as Kindergarten and is successful when
discussing what students have learned about a topic/subject area.

Jigsaw

This activity is useful when there is a lot of information to be learned in a short
period of time. Students arrange themselves into 5 groups with 4 people in each group.
Each group is given a topic and must spen@@oninutes researching this topic. After
the research time has finished, all groups get together and spend ten minutes sharing what
they have learned to the others. This is especially beneficial for older children (grades 4
form 5). Students can use this technique to split up reading for chatelsdifferent
topics in science (biology), and learn about a variety of topics for social studies.

K-W-L (Know, Wonder, Learn charts)

This acronym stands for Oknow, wonder, learn.O It is a great way to begin
documenting information about a new studgit. A piece of large chart paper or a
single piece of lined paper will work wonderfully! The paper is split into three separate
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categories that are OknowO, OwonderO, and OlearnO. The first category focuses on what
the children already know about a i@pubject areathey must brainstorm all of the

things they already understand. Then, under the OwonderO column, they must write down
all of the things they wonder about the teptds will be the perfect time to begin

generating questions as a classle Tast column, OlearnO, summarizes what the children
have learned during the research of their topic and is completed after they have
investigated the topic for some time. Using-&\WKL chart effectively displays the

process of learning from the begingiof a study topic to the end of the study topic, and
allows children to see how their research has progressed over time.

Mind Mapping

This is a graphic organizer method of arranging information on a page. The child
draws a bubble/cloud shape in thildle of a piece of paper and then extends lines from
the bubble. The topic of interest is written in the center of the bubble and connecting
ideas are written beside the extending lines. This is an organic method of writing that
allows children to fregl write without censoring their spelling/punctuation/grammar or
sentence structure. It is also a method of writing that encourages creative thinking
processes and fréwing ideas, which is important for building critical thinking.

Peer tutoring

The dildren within this village have a great amount of knowledge to share with
one another! They are full of information and we would like to encourage those who have
strengths in some areas to help others who struggle with the same topic. For instance,
youthor older children in the houses could begin to tutor younger children in math,
science, English, RE and social studies. Even just 15 minutes of peer tutoring per evening
can make a big difference! It might also be a great idea to share the idea of pairing
children up with a Ostudy buddyO from a different house (or even from the youth houses)
who could guide the child in good study habits and assist with homework for 30 minutes
each evening.

Reading Train

This is a fun activity to do with children who aregrades 43. They arrange
themselves into two lines and sit with their books. An instructor/leader chooses which
side will read to the other side first. The children in the first line begin to read their
books to the children in the second line feefminutes then they switch. After another
five minutes, all children stop and the first line moves up one spot so the children have a
new reading partner. This activity is meant to improve oral reading skills as well as
foster the importance of listeny to others as they read and practice auditory skills. This
might be useful for children who are taking the same subject, such as social studies
textbooks or religious education textbooks. Younger children can practice doing this
with storybooks from@hool or SiSwati books to practice reading their SiSwati.

Study Houses

The data that we compiled at the beginning of June has shown that several
students are experiencing similar challenges with the same subject areas. After reviewing
the data collectetegarding the trends in areas where academic support was needed, we
thought that creating designated study houses for subjects could be a potential way to
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strengthen areas of weakness in both math and English. Although children experiencing
difficulties with the same material might not be living in the same houses, meeting with
brothers and sisters from different houses could be extremely beneficial. We decided to
create the Math Hall as a pilot to see if large study groups would be effective. The Math
Hall was a success and children from grades 1 to form 3 attended these sessions for two
weeks. We feel that dedicating more time to group studying activities will help improve
skills in both Mathematics and English. For instance, village houses coulditage t
facilitating a particular study subject during regulated times and the mother of that house
could stand by to supervise and support the studying as well as to ensure on task
behavior.

Think-Pair-Share

This is a brainstorming technique used to gatecindividual and group ideas
about a particular subject or topic of interest. Children are first asked to reflect on their
own understanding of what something means/what they know about a topic, then pair up
with a partner and share their ideas with anether. These ideas are then expressed to
the larger group and can be recorded or discussed further. This activity is especially
helpful when introducing a new topic or when debriefing after an activity. For the
children in the village, this method cha used for students who are studying the same
subjects in school (especially Social Studies, Religious Education, Science, English.)

Word Walls

A word wall is an area set up on a wall in a house/classroom with the alphabet and
words that go beneathaaletter of the alphabet. It is a great visual aid for younger
children (grades K) who are learning new words and how to spell them correctly. For
example, it might look something like this:

A B C D E F G HE
Apple | Boy | Cat Dog | Egg Fish | Go Home
And |Ball | Car Duck | Eye Fly Gate | Help

The letters go from A and children can add to the categories whenever they find a new
word! This can be made into a game for creating sentences using the words on the word
wall, as well as a great way to accumulate althieof new vocabulary. Children can
practice putting their new spelling words up on the word wall so that they are exposed to
them more often and are successful on their tests.

(Math Toolbox: Addition Flashcards & Multiplication Tables)
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CONCLUSION

Coming into this journey together as a Primary teacher and Middle Years teacher,
we had little idea as to how our skill sets would mesh or how we could make a positive
impact together. We have learnt more from our observations, the Swazi Cultummeour
working with one another, and from the children than we ever thought possible. Our
teaching styles, academic knowledge, and pedagogy worked symbiotically.

Although there was frustration initially with the uncertainty of our-ttaglay
schedulewe have experienced so much more having to create our own direction and
initiatives during our time here. We feel that we have been able to display a great deal of
initiative and ingenuity in creating educational and environmentally friendly resources for
the Village in Nhlangano. It is our hope that the children and families in the SOS
ChildrenOs Village in Nhlangano will garner even a fraction of the wealth we have gained
from this experience.

Siyabonga,

Thando (Katherine)
&
Jabulile (Asia)

g SOS CHILDREN'S [
LY ViLLAGES '
SWAZILAND.
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Snapshot of Village Data

House Name Age | Grade | Strength Weakness House Name Age | Grade
Mtsambama | Nothande 7 1 Math English Mtsambama | Nhlakanipho | 10 | 3
Sigwe Tharidazile 10 |5 Math English Mtsambama Sinoiswa 10 |3
Sigwe Eric 12 |3 Math English Sigwe Eric 12 |3
Mavukutfu Londiwe 14 | Form 2 | Science/Math English Mavukutfu Sebetselo 18 |3
Nhlanhle Nomcebo 12 |4 Math English Mbulungwane | Mpendulo 12 |3
Mhlosheni Tholakele 14 |7 Literature English Mbilaneni Sicelo 14 |3
Mhlosheni Melusi 14 |5 Math English Mbilaneni Bonginkosi | 10 | 3
Mhlosheni Thobile 7 2 Math English Mavukutfu Moncedo 10 |4
Mabone Nkosinathi 15 | Form 1 | Science English Mbulungwane | Nomfundo 12 |4
Mabone Melusi 13 |5 Religion English Mbulungwane | Khulekane 13 |4
Mabone Simanga 6 2 Swati English Nhlanhle Nomcebo 12 |4
Mbulungwane | Sambulo 17 | Form 2 | Math / Science English / Literature | Nhlanhle Cebsile 12 |4
Mavukutfu Sebetselo 18 |3 Math English / Science | Mbilaneni Xolile 11 |4
Mtsambama Nokugcina 16 | Form 2 | Science Math Mbilaneni Nomode 11 4
Mtsambama Linda 14 |5 English Math Mhlosheni Nelile 13 |4
Mtsambama Nokuphiwa 11 6 English Math Mabone Bongekile 13 |4
Mtsambama Qondile 7 2 English Math Mtsambama Linda 14 |5
Mtsambama Samkelo 14 |6 English Math Mtsambama Nomuvla 12 |5
Mahamba Njabulo 13 5 English Math Mtsambama Duduzile 12 |5
Mahamba Bongekile 15 | Form 2 | Geography Math Mahamba Njabulo 13 5
Sigwe Zandile 16 | Form 2 | Science Math Sigwe Tharidazile |10 |5
Sigwe Allen 13 5 English Math Sigwe Allen 13 5
Sigwe Banele 17 | Form 4 | Chemistry Math Nhlanhle Lindeokuhle | 14 | 5
Mavukutfu Sibusiso 12 |6 English Math Mbilaneni Simphiwe 14 |5
Mavukutfu Sibongakhonkhe | 7 2 English Math Mhlosheni Nhleko 12 |5
Mbulungwane | Nomfundo 12 | 4 S.S. Math Mhlosheni Melusi 14 |5
Nhlanhle Thandeka 13 6 Religion Math Mabone Melusi 13 5
Mbilaneni Majahonke 17 | Form 2 | Geography / History | Math Mabone Siyabonga 15 |5
Mbilaneni Nomode 11 4 English Math Mtsambama Nokuphiwa | 11 6
Mbilaneni Thempeli 16 | Form 2 | English Math Mtsambama Samkelo 14 |6
Mhlosheni Nhleko 15 | Form 2 | English Math Mahamba Tsepojele 14 |6
Mhlosheni Nhleko 12 |5 English Math Mahamba Sandile 17 | 6
Mhlosheni Banele 13 6 English Math Mavukutfu Sibusiso 12 |6
Mabone Nosibusiso 15 |9 Science Math Nhlanhle Thandeka 13 6
Mabone Bongekile 13 | 4 English Math Nhlanhle Takhona 15 |6




Tutoring & Study Schedule

(June 17D June 27)

Time Monday Tuesday Wednesday Thursday Friday Saturday
June 17 June 18 June 19 June 20 June 21 June 22
4:30D5:15 Sigwe 4:30D5:45 4:15D5:00 4:15D5:00 Hermann
Thando (Katie) & Math Hall Lebovu Nhlanhle Gmeiner ay
5:1596:00 Jabulile (Asia) Mbulungwane | ©Crades B4 5:00D6:00 5:00D6:00 Sunday
@ DIP 8A DIP 8A June 23
6:00D6:45 Mbilaleni 5:45D7:00 6:15Db7:15 Mhlosheni 4:00
SOS Math Hall Math Hall Family Picture
6:45D7:30 |  ChildrenOs Village Mabone Grades 7 Grades b4 Mahamba with
Mbabane Thando (Katie)
7:30D8:15 Silevane 7:00D8:15 7:15D8:15 Mabone Jab I.f‘ Asi
Math Hall Math Hall abulile (Asia)
Form 1D5 Grades 7
Time Monday Tuesday Wednesday Thursday Friday
June 24 June 25 June 26 June 27 June 28
4:30D5:15 Nhlanhle 4:30D5:45 Mavukutfu Lebovu
Math Hall
5:1596:00 | Mahamba Grades B4 Mtsambama Silevane Goodbye SOS
5:0006:00
DIP , ) Love
6:00D6:45 | Mavukutfu 8A 5:45D7:00 6:00D8:00 Mbilaleni Thando (Katie)
Math Hall &
6:45D7:30 Mhlosheni Grades D7 DIP Module Mtsambama | Jabulile (Asia)
Exams
7:3008:15 Sigwe 7:0008:15 8A & 9A Mbulungwane
Math Hall

Form 1B5




Graphic Organizers

Know Wonder Learn
¥  What I know about the topic... ¥ Questions I have about the topic... ¥ What I have learned about the
I wonder if... topic...




Graphic Organizers




